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INTRODUCTION
This curriculum resource has been produced by the Hammersmith and Fulham Urban 
Studies Centre with financial support from the Heritage Lottery Fund.  A donation was 
also received from the Ethnic Communities Oral History Project.

It aims to increase young people’s knowledge and appreciation of Hammersmith and 
Fulham’s history and heritage.

The resources and eight Heritage Trails can be used by teachers in Key Stage 1, 2 and 3 to 
support and enrich the development of their history curriculum.  The materials also have 
relevance for literacy, numeracy, geography, citizenship, art and design, R.E., design and 
technology and ICT.

For students, the Heritage Trails:

• build on their knowledge and experience

• help them understand the process of change and its impact on the area

• encourage young people in a critical appreciation of their local heritage

• provide a real context for learning

For teachers, the Heritage Trails:

• provide a structure for active learning about local history and heritage

• provide opportunities for a range of enquiry and fieldwork skills

• provide a context for cross-curricular work

ACKNOWLEDGMENTS
Thanks are due to Ieuan Prys-Davies, who both researched and produced the resources 
and Sue Ingham as project co-ordinator.  The Hammersmith and Fulham Archives and 
Local History Centre, particularly Anne Wheeldon and Jane Kimber, provided time, 
material and background information during the preparation of this pack.  All the archive 
material and photographs come from the Centre’s collection.

Students and teachers at Queens Manor primary school are thanked for their time in 
carrying out and evaluating a pilot project linked to one of the trails.  This pilot also 
involved the arts group SHAPE in helping the children express ideas about heritage 
through art.

Thanks should also be given to a number of people who have offered advice or support:  
H&F Environment Department, Black British Heritage Group, Hammersmith and Fulham 
Historic Buildings Group, Keith Whitehouse and the Fulham Society. The Georgian and 
Victorian house sketches were drawn by Lorna Ross and Annabel Wilson respectively.

The materials were designed by Sav Kyriacou.

Hammersmith and Fulham Urban Studies Centre
December 2003
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USING THE PACK
This resource is organised into two sections.

SECTION ONE introduces teachers to a range of support 
materials, background information and curriculum links.

SECTION TWO contains the eight Heritage Trails.

Four of the trails are in Hammersmith and four in Fulham.

All of the trails offer a series of learning experiences along a 
particular route in the borough. Each has an accompanying route 
map, as well as an historic overview of the area covered. The 
trails contain a mixture of tasks and information.  Some focus 
on buildings or views;  some use photographs, extracts of old 
maps or other archive material.  The teacher’s version includes 
additional background information.
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AN OVERVIEW OF THE BOROUGH’S HISTORY
The development of Hammersmith and Fulham was shaped by its position on the river 
Thames and on one of the main western routes into London, as well as the suitability of its 
soil for market gardening.  Until the late 19th century the ancient parish of Fulham, which 
covered the whole of the present London Borough of Hammersmith and Fulham, was 
predominantly rural. The Bishops of London were lords of the manor of Fulham and their 
summer residence, Fulham Palace, survives as the most important historic building in the 
Borough. Hammersmith had its own church from 1631, but did not become a separate parish 
until 1834.  

The old wooden Fulham Bridge was built in 1729, by which date Fulham Town was a large 
village, clustered around the High Street and the parish church. Other villages in the Fulham 
area included Walham Green, an old settlement that remained small until the 18th century, 
and Parsons Green, which became a retreat for wealthy Londoners who built fine houses 
there. Market gardening and fruit growing were the principal activities in Fulham. Local 
people had the right to pasture their cattle for six months of the year on The Town Meadows, 
in Sands End, where an annual fair was held. 

In Hammersmith, King Street became a turnpike road in 1717 and there was ribbon 
development of houses, inns and stables along the main road. Boat-building, lead mills and 
malt houses were located around the outlet of the Stamford Brook at Hammersmith Creek, 
now covered by Furnival Gardens.  Wealthier residents built their houses along the riverfront, 
such as Kelmscott House, later the home of William Morris. The first Hammersmith Bridge, 
built in 1827, was the earliest suspension bridge over the Thames. 

Shepherds Bush, which remained rural until the mid 19th century, became well known as the 
site of  the White City exhibition, laid out in 1908 in Wood Lane. Wormwood Scrubs, originally 
covered by ancient woodland, was wasteland where tenants of the manor were allowed to 
graze their cattle and pigs. The part of the borough that lies north of Uxbridge Road was the 
last to be built up. 

By the late 19th  century, market gardening and brickfields were no longer the main sources 
of local employment, and the area became increasingly industrial as wharves, heavy industry 
and utilities such as Fulham Gas Works developed along the Borough’s riverfront.  Industrial 
activity included breweries, engineering companies, food factories such as J. Lyons and Co. at 
Cadby Hall, and oil and coal wharves.  Between 1801 and 1901 the population of the Borough 
increased dramatically from about 10,000 to 250,000, and the whole area became largely 
built up.  Familiar institutions were established, including Wormwood Scrubs prison, Fulham 
Hospital (later rebuilt as Charing Cross Hospital), Hammersmith Hospital, and Olympia. 

The population reached its peak in the 1930s, and amenities such as schools and municipal 
housing were provided to meet its needs. However after the Second World War many 
factories in the Borough closed, and today offices and service industries provide most 
employment.  Fulham remains relatively unchanged physically, but the building of the A4 
flyover in 1961 and the redevelopment of the Broadway have altered central Hammersmith 
considerably.  Starting with the arrival of Irish people 150 years ago to work in the market 
gardens, the communities of the Borough have become increasingly diverse, and the people 
of Hammersmith and Fulham now speak some 80 different mother tongues.

Jane Kimber, Archivist
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HISTORY NATIONAL CURRICULUM
The trails offer support and opportunities for addressing a number of key elements in the 
teaching of history:

Chronology, children can order events and objects and recognise that the past can be 
divided into periods of time such as Georgian, Victorian. They can make appropriate use 
of chronological conventions such as AD, century.

Range and depth of historical knowledge and understanding, children can find out about 
people and important events and developments in their local area. They can use this 
factual knowledge and understanding to describe characteristic features of past societies 
and make links across different periods of history.

Historical enquiry, children can ask and answer questions about the past through 
observation and researching more than one source of information.

Interpretation of History, children can identify some of the different ways in which the 
past is represented and discuss why things happened or changed and their impact.

The trails support a numbers of the units of work at key stages 1, 2 and 3, especially: 

KS 1and 2

• What were homes like a long time ago?

• What was it like for children living in Victorian Britain?

• How did life change in our locality in Victorian times?

• How has life in Britain changed since 1948?

• How do we use ancient Greek ideas today?

• What was it like to live here in the past?

KS3

• Introductory unit Local history “What’s it all about?”

• Industrial change – action and reaction.

• Snapshot 1900, what was British middle-class life like?
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OTHER CURRICULUM AREAS
Throughout the trails there are opportunities to establish links with aspects of other 
curriculum areas. These links enhance students’ learning and develop a coherent whole 
school curriculum. Linking subject areas:

• provides opportunities for children to apply knowledge, skills and understanding in 
different contexts.

• helps children make connections between subjects.

English
The trails offer a range of tasks which allow children to develop and apply their literacy 
skills. They also provide opportunities to reinforce literacy learning and apply it in a real 
context.

ICT
Using a digital camera during the trails enables ICT to be incorporated into the work. Use 
of CD-ROM sources of information for research purposes, using the internet to access 
census data and the use of data handling packages to record data will enhance the ICT 
curriculum.

Geography
Knowledge and understanding of environmental change and sustainable development is 
one of the four aspects of geography.

Children are expected to:

• recognise how physical and human processes cause places to change.

• describe how people can affect the environment.

• learn about the issues involved in change in the local environment.

• be aware of the different views that people hold about environmental change.

For learning activities and materials which relate to environmental change, refer to ISSUE 
BASED LEARNING – Quality of the Environment.

Teaching activities could focus on discussion about how the environment might be 
improved and who is responsible for that improvement. 

Another aspect of the geography curriculum is place. The walks support the development 
of children’s sense of place, especially of their local area.

Geographical objectives can be readily accommodated, for example:

• describe features of the local environment.

• express views on these features.

• identify some of the land and buildings in the locality.

• how places change for better or worse over time.
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Citizenship
Students learn that different people hold different views and gain an understanding of 
how decisions are made at local level. This activity provides an opportunity for children to 
consider other people’s experiences, to explain the views of different interest groups and 
to express their own views on an issue.

The Urban Studies Centre can arrange interviews with a range of people representing the 
local community (see Issue Based Learning – Traffic Issues).

The trails highlight local places, events and the lives of people from the recent and more 
distant past. Children will learn how the past influences the present, what earlier societies 
in Hammersmith and Fulham were like and about the ideas, beliefs and attitudes of those 
societies. What the children learn can influence their personal choices, attitudes and 
values in relation to the present.

Art and Design
Unit 2C: Can Buildings Speak. The learning objectives include:
• to know about differences and similarities in buildings.

• to record from first hand observation of buildings.

Within the unit, these suggested questions can be researched 
• can you tell what the building is used for?

• can you tell when it was built?

• which materials have been used to build it?

(see Looking at Buildings and Architectural Evidence for support materials)

Unit 6C: A Sense of Place, explores the urban landscape as a starting point for two 
dimensional work.

Design and technology
Unit 1D: HOMES, asks children to look carefully at buildings around them. Suggested 
activities include:
• take the children for a walk in the local environment to observe and discuss houses and 

homes.

• ask the children to draw examples of different types of buildings they have seen and 
label the main features (doors, windows, chimneys, roof).

• discuss different types of houses and homes (what are the similarities/differences? 
What are they built from?)

Numeracy
Traffic surveys provides opportunities to work on classifying, representing and 
interpreting data.
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RE
The Units: Visiting Churches and Places of Worship could be linked to a number of trails.

Environmental Education
Work on the impact of traffic on noise and pollution can form part of a local area study. 

(See also ISSUE BASED LEARNING).
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DIFFERENTIATION – ADAPTING THE TRAILS
The materials provide opportunities for knowledge, skills and understanding to be taught 
in ways that suit children’s abilities. The trails can be adapted to provide a learning context 
appropriate to different age groups and requirements. The learning objectives need to be 
considered when adapting the trails. Objectives can be modified and teaching activities 
adapted accordingly.

When adapting the trails you will need to consider:

• the geographical location of the trail.

• the physical length of the trail.

• the number of tasks.

• the range and depth of historical knowledge.

When considering the degree of differentiation required, activities will move from:

using limited everyday language  to  increasing precise use of a wider range of   
 specialist vocabulary. 

personal knowledge of some places  to  understanding of a wider range of areas and  
 the links between them.

describing events and phenomena  to  explaining these in terms of their own ideas.

unstructured exploration  to  more systematic investigation of a question. 
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PREPARATION FOR WORKING OUTSIDE

Teacher
• Refer to the school, local authority and professional association guidelines on taking 

children out of school.

•  Collect equipment – clipboards, pencils, spare paper (for drawing) digital camera, tape 
recorders (as an alternative to written answers).

•  Walk the trail beforehand for risk assessment (crossing points, places to stop) and 
facilities (bus routes, shelter). Taking photographs during this initial visit offers useful 
teaching aids for before the trail (to familiarise the children) or after (to aid discussion).

•  Arrange as much adult help as possible, particularly parents or support staff.  Our 
experience at the Urban Studies Centre is that parents and support staff find trails/visits 
of real interest and they have their own contribution relating to knowledge of the area.

•  Arrange to brief support staff about the activity and its purpose. They can be allocated 
a group to supervise, emphasising their role to focus the children’s attention and draw 
out their ideas, rather than providing answers.

•  With sufficient adult support (generally one adult to six children), the teacher can then 
be available to co-ordinate the whole group.

Students
•  Familiarise the class with the route and trail content.

•  Brief everyone on the format for recording information – their ideas and views may 
differ from their partner and discussion and the sharing of ideas should be encouraged.  
Concerns about spelling and neat writing can act as barriers to recording – good copies 
can be made on return to school.

•  Outline expectations about behaviour on the trail, particularly in relation to safety.

On The Street
•  Focus the children’s attention on the particular building, view, photograph and prompt 

discussion before anyone starts to write.

•  Offer the students opportunities to take photographs, use tape recorders and sketch.

•  Encourage the students to refer to the route map and orientate themselves.

Back At School
•  Get immediate feedback on impressions, surprises, comments about the experience.

•  Focus on a number of trail questions to draw out learning points.

•  Use the discussion to plan follow-up work on particular issues which have aroused 
interest (see ISSUE-BASED LEARNING).
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USING PRIMARY SOURCES OF INFORMATION
There is a range of primary source material available for the study of local heritage. Some 
key resources and ideas for class use are listed below.

Census returns

Directories

Maps and plans

Newspapers

Oral history

Photographs

Additional items for each trail (a pack of photographs, selection of maps, census returns, 
and other archive material) are available at a minimum charge – photocopying costs 
– from Hammersmith and Fulham Archives and Local History Centre, T. 020 8741 5159

Census Returns
Local census information is a particularly valuable source of data for schools. Apart from 
1941, a census has been held every ten years since 1801. The returns give a detailed 
picture of the past because they list everyone present at a particular address on the day  
the census was taken. Since 1851 the returns identify named individuals with information 
on age, sex, relationship to the head  of the household, occupation and place of origin. 
The census enumerators returns are confidential for 100 years. The latest returns available 
to the public are those of the 1901 census. Copies of the census returns for Hammersmith 
and Fulham are available at the Archives and Local History Centre. The 1901 returns are 
also available via the internet at www.census.pro.gov.uk.

The census returns can contribute to a range of  learning activities within the History 
National Curriculum including:

• Chronology through the production of a time line and/or a family tree.

• Characteristic features of Victorian times with the focus on the life of ONE local family 
in a particular house.

• Specific features of Victorian society – family structure, work and employment.

• An understanding of the changes in the local population during migration and 
settlement in the nineteenth century.

The returns can make  significant contributions to the history curriculum through:

• Connecting children with real people and families in the past.

• Using primary resources.

• Developing historical concepts such as chronology.

• Promoting skills such as investigation and discussion of the past.

• Understanding the causes and consequences of patterns of migration and settlement 
in Victorian Hammersmith and Fulham (for example improved transport increasing 
movement from rural districts to the towns).
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The following extracts show firstly, a copy of the 1881 Census returns for Waterloo Street, 
Hammersmith, as it appears in its original form and secondly, a version amended for 
childrens’ use.
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Directories
Local trade directories listing people and business were published from the mid 
nineteenth century onwards. Post Office directories or street directories were common 
from the 1840s. The early directories were commercial publications and were the 
forerunners of the modern Yellow Pages telephone directory.

The early directories included a mass of miscellaneous information as well as the names, 
occupations and addresses of the most important people locally. Information on public 
services, local government postal rates, schools, libraries and information on stage coach 
and railway timetables was often included.

The lists of people’s names, arranged by street, became the main focus of the directories 
towards the end of the nineteenth century. These later directories provide information 
on each household with names and addresses of residents and the occupation of shops 
and businesses. The directories often contain advertisements for local business and 
illustrations of new products.

Kelly’s Directory.  
Extracts from Kelly’s Directories have been used in several of the trails. The extract 
(right) from Kelly’s Directory of 
Hammersmith and Shepherds 
Bush for 1939-40 is for a section 
of the Uxbridge Road. (Trail Eight, 
Shepherds Bush Green). 

For activities based on changes in 
shopping habits see Issue Based 
Learning.

Maps and Plans
Maps and plans are essential 
for understanding historical 
development and change in the 
local environment. The Archives 
and Local History Centre holds 
collections of maps in different sizes 
and scales. The range includes:

Early small scale maps, some dating 
back to the eighteenth century. 
Rocques map of 1745 is an example 
of a useful earlier map.

Pre-Ordnance Survey (OS) plans of 
manors and estates allow detailed 
change in the local area to be 
explored. Plans of the medieval 
Manor of Paddenswick studied 
alongside plans of  the Ravenscourt 
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estate reveal the origins of the present day Ravenscourt Park.

OS maps, especially large scale plans, have been produced since the mid nineteenth 
century. The large scale 25 inch series can be used to trace changes from the early 
nineteenth century rural aspect of Hammersmith and Fulham (fields, farms, market 
gardens, nurseries and brickfields) to the loss of open space through the coming of 
railways and the spread of housing and industry.

Goad plans are detailed plans of high streets and shopping centres. They show the 
location of each shop, the name of the retailer and their trade.

MAP WORK

Map activities could include comparing maps from two periods, such as the two extracts 
of the Putney Bridge area overleaf. (Trail One and Trail Two).

Map One is the OS, 25 inch, edition of 1869.

Map Two is the OS, 25 inch, edition of 1894-96.

Look for specific changes:

• Fulham Bridge and the aqueduct on Map One.

• Putney Bridge and the railway bridge on Map Two.

• What buildings have stayed the same on both maps? (Fulham Palace, All Saints’ 
Church, Fulham Pottery).

• What buildings have changed? (Ranelagh House, Willow Bank and Thames Bank not 
on Map Two).

• Find changes to streets and street names (Church Street has become part of Kings 
Road, Bridge Street has become Fulham High Street).

• Find new streets and roads.

• Find new buildings.

Highlight aspects that have stayed the same/changed by shading areas of maps in 
different colours:  

• in red, roads that are on both maps.

• in yellow, roads that only appear on Map Two.

• in green, a number of major buildings that appear on both maps.

• in blue, buildings that appear only on Map Two.

Describe what the area would have been like at a specific date in the past. Compare this 
with the present day.

By using several maps arranged in date order, identify between which periods the 
greatest changes took place.
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Newspapers
The Archives and Local History Centre has sets of the main newspapers for our local 
area dating back to the nineteenth century. Newspapers are a significant source for 
understanding the past and for discovering the history of the local area. They also have 
photographs, illustrations, advertisements, announcements, articles and comment. 
These help to give an understanding of history at first hand. Using newspaper extracts 
encourage students to:

• Investigate the use of primary sources.

• Select and record relevant information.

• Identify different ways in which the past is represented.

• Consider the lives and experiences of people living in the past.

• Identify and describe historic events and situations.

• Identify the ideas and attitudes of people in the past.

• Compare present day reporting of  local events with reporting styles of the past.

The following extract from the West London Observer of Friday, January 13th, 1928, 
describes riverside flooding in Hammersmith and Fulham. This could be used to describe 
the events referred to in Question 6 of  Trail 5, Upper Mall to Hammersmith Terrace.
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Oral History
Each of the trails offers potential for oral history work. As part of their follow up, students 
can interview older members of their family or other adults they know (particularly within 
the school) who are familiar with the local area.

If possible, interviews should be conducted by small groups of children. Inviting someone 
to speak in front of a whole class or assembly does not allow for detailed questioning and 
an interactive process.

Preparation
The students should be in a position to tell the adult about their historical research and 
show photographs and other material they have been using. This exchange can act as a 
focus for discussion.

Each group carrying out an interview will need to prepare questions and have an 
opportunity to develop their interview technique. If a record is being taken of the 
interview, they will need to familiarise themselves with any equipment (tape recorder, 
camera). Students can practice these skills with one another beforehand.

ORAL HISTORY PUBLICATIONS
There are a number of publications relating to 
community/social history of people in the borough. These 
are available from H&F Archives and Local History Centre 
(details in Contacts section).  
Here are extracts from two of the publications:

FROM SHEPHERD’S BUSH MEMORIES 3 -  
Bill Goble, Life-Long Rebel
1920’s - 1930’s “My first impression of Hammersmith 
was from the top of a horse bus when as a very little boy 
I accompanied my mother from Kensington where we 
lived.  The fare from Earls Court Road was one penny and 
as the bus passed West London Hospital, provided it was 
the right time, a set of green, white and red alternately 

flashing lights spelt our the word BOVRIL in front of the Swan on the corner of the 
Broadway and King Street.”                        
(Copyright Shepherds Bush Local History Society, 1984)

FROM AUNT ESTHER’S STORY - by Stephen Bourne and Esther Bruce
“During the war Brompton Hospital had private wards for the rich. I cleaned them, too. I 
had to knock before I entered and when they had porridge, they had it with cream. Other 
patients had milk.  If they wanted it, rich patients could have chicken for their dinner 
nearly every day.  They could afford it. So the war didn’t change anything for the rich! 
They were greatly privileged, while the rest of us had to make do with rations. Now and 
again Sister said: ‘Esther, look at all that good food left over, and going to waste. Do you 
want some of it?’ I said ‘Yes, please. I’ll take it home for my dog’.
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Using Photographs
Photographs can enhance students’ understanding of a place or a time. They can also 
act as a stimulus for more detailed study of the historical environment. Photographs 
and postcards became increasingly common during the Victorian period. The Archives 
and Local History Centre holds a huge variety of photographs from Victorian to modern 
day, as well as prints, drawings and paintings from earlier periods. Photographs that 
are useful include street scenes, buildings, transport systems and the work place. 
Photographs of people are particularly important.

Interpretation and analysis of photographs are important skills. When using photographs, 
students should be encouraged to:

LIST the major features shown. This demands careful study of photographs and naming 
of identified features such as roads, buildings (housing, public buildings) transport 
systems, landscape (trees, open space, river) and people.

DESCRIBE the features in the photograph. The students should be encouraged to 
describe  what the major features look like – size, shape and amount.

LOCATE the various features in the photograph.

ACCOUNT for the features in the photograph. Students can suggest reasons to explain 
the features or the patterns they have observed.

IDENTIFY CHANGES in a pair or series of photographs. What are the major changes 
that have taken place in the pair/sequence of photographs? Students could be 
encouraged to think about the changes in terms of the impact on the local area – their 
ENVIRONMENTAL impact (loss of open space, transport and air quality), SOCIAL 
impact (what are the effects of the change on local people) and ECONOMIC impact (local 
economy and employment opportunities).

When comparing a historical photograph with a present day view (or photograph) it is 
essential that there is an identifiable feature present in both to act as a reference point.

The following photographs are of the Sensory Garden in Ravenscourt Park. Photograph 
one was taken in 1925 and photograph two in 2003. The same buildings (roof line, 
windows and chimneys are identifiable) can be seen in both images. (Trail 6, Ravenscourt 
Park).
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LOOKING AT BUILDINGS AND ARCHITECTURAL EVIDENCE

Architectural Styles 

• Georgian

• Victorian

• Arts and Crafts

• Art Nouveau

• Edwardian

Windows and Window Glass

Using Buildings and Architectural Evidence

Listed Buildings

Conservation Areas

Common Architectural Terms

Georgian Architecture
Georgian is used to describe the period covering the reigns of the first four Georges, 
between 1714-1830. The early part of the nineteenth century is also known as the Regency 
period.

The predominant style was Classical, based on the architecture of Rome and Greece. The 
two main forms of architecture during this period were Palladianism and Neo-classicism 
(see Common Architectural terms).

The key features of Georgian architecture were simplicity, order, proportion and 
symmetry, regardless of  the size of the building.

Houses were flat fronted with brick and stone facades - stone being used to frame 
doorways and windows.

Windows were normally sash with decorative stone or brick lintels on top.

Doorways were approached by steps, with wrought-iron railings which crossed the 
basement area. Doors were divided into six panels with carved mouldings. Semi-circular 
fanlights above the door were popular.

Roof pitch was less steep than previously. Mansard roofs with plain parapets and 
symmetrical chimney stacks were common.

The main architecture features of the period are illustrated in the ‘Typical Georgian House’ 
diagram overleaf.
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Roof made of slate, with gentle pitch not 
visible from road level

Symmetrical 
chimney stacks

Parapet

Sliding sash windows

Flat fronted, symmetrical

Brick built

Wrought iron railings

Front door accessed by a short 
flight of stairs over the basement 
area

Six panelled door

Semi-circular fanlight

Tallest and most elegant 
windows on the first 
floor

Brick arches over 
windows

Top floor windows 
almost square

Walls between houses were 
built thick to:

1. prevent the spread of fire

2. support the chimney stacks

Typical Georgian House

Teachers Notes

Balconies



© Hammersmith & Fulham Urban Studies Centre

Looking at Buildings and Architectural Evidence | Page 23

Typical Georgian House

For Student Use
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Victorian Architecture
There were three main periods and styles of architecture during Queen Victoria’s reign 
(1837-1901).

1830s and 1840s, Classical Design

1850 – 1870, Gothic Revival

1870 – 1901, Queen Anne Revival

Early Victorian style was relatively simple and based on classical principles of Greek 
and Roman architecture. The straight-sided bay windows became wide spread after glass 
and window taxes were abolished.

Gothic revival was based on the style of fourteenth century Gothic architecture. It was 
an attempt to imitate the lofty, imposing Cathedrals and castles of Medieval Europe. The 
main features are steeply pitched roofs, pointed stone windows with decorative stone 
tracery, leaded glass, pinnacles, grouped chimneys and coloured brickwork.

Queen Anne style was characterised by mainly red brick, horizontal bands of white 
bricks and blue slate roofs with fancy ridge tiles. Bay windows became square rather than 
angled. Doorways were often recessed to form porches emphasised by small individual 
roofs.

Building Materials The construction of canals and railways during the Victorian period 
enabled mass produced, machine made bricks of regular sizes to be moved quickly 
and cheaply from the large brickfields of Bedfordshire, Staffordshire and the Midlands.  
These different coloured bricks were used to create patterns on the houses. Roofs were 
generally covered with blue slates from North Wales.

The main architectural features of the period are illustrated in the ‘Typical late Victorian 
House’ illustration overleaf.
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Typical Late Victorian House

Teachers Notes

Party walls rise 
above roof line as a 
fire break

Slate roofs sometimes 

with decorated ridge 

tiles

Cast stucco 
mouldings 
with embossed 
patterns

Use of 
decorative 
ceramic tiles,  
sometimes to 
form porch 
surrounds

Bay window
Panelled doors

Decorative ceramic 
tiles to pathway

Cast iron railings 
and gate

Mass 
produced 
leaf and flower 
form stucco 
mouldings 
to doors and 
windows

Stripes or 
patterns of 
contrasting 
colour 
brickwork 

Sash 
windows 
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Typical Late Victorian House

For Student Use
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Arts and Crafts Style 
1860 - 1930s (Trail eight, Questions 7b and 14c)

Essentially a rural look even when used in towns. The style is normally used for small 
houses. The main features are the use of pebbledash render, plain roof tiles and casement 
windows.

Art Nouveau 
1880 - 1910 (Trail One, Question 1f)

A decorative rather than an architectural style with an emphasis on crafts and cottage 
industries. Sinuous lines, curves and luxuriant foliage began to appear on furniture, 
metalwork, poster, glassware and in architecture (Paris Metro Stations).

Edwardian Architecture 
1900 – 1914 (Trail 7, Question 10c)

Edwardian style mixed a number of features to produce a symmetrical design. Larger 
building plots allowed architects to produce low, roomy houses.

Windows and Window Glass
Windows are an interesting focus for discussion.

In the fifteenth century, window glass was rare and found only in grand buildings. 
Gradually glazing became more common but because of the difficulty of producing glass 
in large sheets, panes were small and usually diamond shaped held by lead. Rectangular 
panes became more widespread during the later part of the seventeenth century.

From 1696 until 1851 a window tax was levied, the amount varying with the number of 
windows in the house. People reduced their tax bill by bricking up some of their windows.

Sash windows were first introduced to Britain at the end of the seventeenth century but 
they became one of the most striking features of Georgian architecture. Early Georgian 
windows were typically rectangular and contained 12 panes. Sash windows were the 
most widely used style between 1830–1914.

Improvements in the manufacturing of window glass allowed for larger sheets or panes 
during the Victorian period. This gave architects and builders the option of reducing the 
number of panes in each sash to four, then two and eventually to one.
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Using Buildings and Architectural Evidence
There are many ways in which buildings provide evidence about the past. Additional 
activities which can be used on the trails or at school could include:

The Building Materials Survey sheet 
can be used to observe and record 
evidence about:

• Building materials     
 e.g. brick, stone, tiles, slate.

• Students’ likes/dislikes.

• Information about  design.

The Upper Mall Architecture Trail is an 
example of an activity which can be adapted to 
any area. It includes: 

• comparing architectural styles.

• drawing buildings.

• extending knowledge gained through the   
  trails.
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The Building Survey Sheet is based on the 
need for detailed observation of one building 
including: 

• identifying clues as to its age and original   
 use.

• Selecting descriptive words.

• Appearance and signs of ageing.

The Stucco Survey focuses observation 
on decoration and interesting features of 
buildings.

These activities draw on and extend the 
knowledge students are developing about 
buildings and architecture.
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Listed Buildings
Buildings considered to be of special architectural or historic interest can be ‘listed’. 
Historic associations with people and events of national importance, building methods 
and rarity value can also be listing criteria. Listing gives protection from alteration.

The statutory listed building scheme was introduced in 1947 and is called the National List 
of Buildings of Special Architectural or Historic Interest. There are three gradings:

Grade I  buildings are the finest and are of exceptional interest.

Grade II*  buildings are the next best and like Grade I buildings are protected from 
significant alteration.

Grade II  buildings are generally protected but may become the subject of change.

Listed building status has to be approved by the Department for Culture, Media and 
Sport, with guidance from English Heritage. There are 370,000 or so entries currently 
protected by listing. By far the greater majority – over 92% - are Grade II.

Hammersmith and Fulham has several hundred buildings, Grade I and II.

There are many more buildings which do not meet all the criteria for statutory listing. 
These buildings are of Local Historic or Architectural Interest which should be preserved. 
The Borough now has a’Local Register of Buildings of Merit’ with over 1,500 entries.
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Conservation Areas
Every local authority has to determine which parts of their area are designated as 
Conservation Areas. These are areas ‘of special architectural and historical interest, the 
character or appearance of which it is desirable to preserve or enhance’.

Criteria for deciding on areas include:

• origin and development of street patterns.

• building materials.

• architectural and historic quality of the buildings (both listed and unlisted).

• the contribution made to the character of the area by green spaces, trees and hedges.

• the prevailing (or former) uses within the area.

• significant landmarks, vistas and panoramas.

Local authorities have powers to control development and give advice on alteration of 
properties within Conservation Areas.

Hammersmith and Fulham has 44 conservation areas and the Environment Department is 
in the process of producing Conservation Area Character Profiles for each one.

The trails include the following conservation areas:

Trail Conservation Area Character Profile
Name Number

One Bishops Park 5
Two Putney Bridge 40
Three Sands End Riverside 41
Four Walham Green 14

Moore Park 30
Five The Mall 2
Six Ravenscourt/Starch Green 8
Seven Brook Green 3
Eight Shepherds Bush 21

Images of  England is an online database of images and description of every Listed 
Building in England. By the end of 2003 the site will include a Learning Zone for teachers 
and students with ideas for classroom activities and sources of information for local 
studies.

www.imagesofengland.org.uk
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Common Architectural terms
Bay window window projecting from the face of a building. A bow window is curved.

Classical style based on Greek and Roman architecture.

Eaves the overhanging edge of roof.

Façade the face or front of a building.

Fanlight  a window above a door.

Gargoyle a water spout projecting from the wall of a building. Often carved into 
human or animal shape.

Lintel horizontal beam (often of vertical bricks) over a door or a window.

Mansard roof one with a double slope, the lower one larger and steeper than the 
upper.

Neo-classicism based on the principles of classical Greek architecture. Knowledge of 
the style was gained through the “Grand Tour” regarded as an essential 
part of a gentleman’s education (only very occasionally did women 
undertake a Grand Tour).

Palladian an architectural style based on the writings and works of the Italian 
architect Andrea Palladio (1518 – 80), who tried to recreate the style and 
proportions of ancient Roman buildings. It dominated the period 1710-
1760.

Parapet a low wall along the edge of a roof.

Pinnacle a tapering turret on a buttress or on the corner of a tower.

Quoins dressed stone at the corner of a building.

Render an uniform surface (of lime or cement) covering the outside walls of a 
building for protection from the weather.

Sash windows a window consisting of two sashes (the frames containing the glass 
panes) placed one above the other in order that they can slide past each 
other to open.

Stucco originally a fine lime plaster worked to a smooth surface. Used as a 
render or in moulded shapes. The stucco decoration on Victorian houses 
include leaf patterns, plants and birds. Cement render was a cheaper 
and later substitute. (The first patent for Portland cement was issued in 
1824).

Terracotta moulded and fired clay. The clay used is of a finer (smoother) quality 
than the materials in bricks and floor tiles. Used for decoration, 
ornamentation and cladding.

Tracery intersecting stone framework in the upper part of a window or arch.

Wrought iron can be forged into decorative patterns.
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ISSUE BASED LEARNING

Each trail is a series of activities which focus attention on built and social aspects of the 
local environment. The trails also provide opportunities for developing fieldwork and 
enquiry skills through investigating a range of issues.

Quality of The Environment
When following a trail students can describe and express their opinion on features of a 
particular locality. Students can record a range of attractive and unattractive aspects and 
evaluate the quality of specific places, particularly in relation to changes they observe. 

The Good, the Bad and the Ugly can be used to 
observe, gather and record evidence.

This open, qualitative, environmental quality 
assessment recording sheet encourages 
students to use a range of words/pictures 
to express their views on the quality of the 
environment. 

Environmental Quality Survey is a closed, 
quantitative recording sheet. There the 
indicators have been identified and can be 
scored from 0 - 5.

Classroom activities could include discussion 
with students about their favourite place 
on the trail, explaining what makes a 
‘good’ or ‘bad’ place. Issues about how 
people affect the environment, how areas 
might be improved and who is responsible 
for improving the environment could be 
explored.



© Hammersmith & Fulham Urban Studies Centre

Page 34 | Issue Based Learning

Traffic Issues
The issue of how the nature and amount of traffic has changed over time can be explored 
through the use of old photographs or written material. The following quote “In 1903 
London had 3,623 horse buses and only 13 motor buses; by 1913 it had 3,522 motor buses 
and only 142 horse buses were left” (David Hey), is an example. 

Students can observe and record evidence about local traffic issues 

• how big an issue is traffic?

• should a street be closed to traffic?

• is parking a problem?

• how could the area be made safe?

are all issues which could  be explored on the 
trails. The Traffic Survey recording sheet can be 
completed and used to identify the amount and 
nature of local traffic.

Students should be encouraged to express their 
views about the impact of traffic on people and 
the environment. This may include discussion 
on ways of making an area safer and methods 
used, for example wider pavements, barriers, 
improved crossings, cycle ways, no parking 
zones or lower speed limits.

Interviews with a range of people with a 
perspective on local traffic and transport issues 
(for example, Council transport planners, 
pollution officers, local environmental groups) can be arranged through the H&F Urban 
Studies Centre (T. 020 8741 7138).

Building and Conservation
Students should understand some of the issues involved in local heritage, especially 
those concerned with change to the historical environment and people’s attitudes to the 
management of that change.

Classroom activities could focus on issues such as whether certain buildings should be 
protected from change or which buildings are worth protecting by listing. Evidence from 
surveys on the trails (the Building Survey Sheet and Building Materials Survey in Looking 
at Buildings and Architectural Evidence) could be used by students to select a number of 
buildings for protection, for example by listing, and explaining their choice.

Discussion can focus on whether buildings should become ‘fossilised’ in time or change 
their use. There may be a choice between a building becoming derelict or being used for a 
different purpose, for example, a former church being used as a furniture warehouse or a 
former bank now used as a convenience store. Discussion could focus on how and why the 
building is no longer used for its original purpose and people’s views on current usage.
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Shopping
Changes in shopping habits and especially the loss of local shops is a major issue in 
the local environment. Before the first world war small local shops accounted for over 
80% of retail trade, now supermarkets account for the greater portion of retail trade. The 
following quote, on the influence of supermarkets, could be used as a focus for classroom 
discussion: 

“Like most village high street, ours, Blythe Road, bears the marks of the conquest of 
Britain by the supermarket. When we first moved in, there was a fine fruit and vegetable 
shop, a delicatessen, an organic butcher, a baker and, indeed, a candlestick maker. Only 
the latter remains. The nearby Tesco has swallowed them up” (Sir Richard Eyre).

Shopping surveys and Kelly’s Directories can be used to explain issues such as:

• changes in shopping habits and the influence of supermarkets.

• comparing a group of shops now with their usage during different periods in the past.

• describing changes in use. Have any shops stayed the same? Have any changed?

• describing changing trades e.g. milliner, confectioner, tripe dealer.

• commenting on the quality of a shopping area. Are there any shops closed/boarded 
up? If so what impression is created?

• who or what can influence change? The role of the local authority in planning.
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LOCAL RESOURCES AND CONTACTS

Organisations and Community Groups

Hammersmith and Fulham Archives and Local History Centre
The Lilla Huset, 191 Talgarth Road, London W6 8BJ
T. 020 8741 5159

Hammersmith and Fulham Information Centre
20 Broadway Shopping Centre, Hammersmith, London W6 9YD
T. 020 8748 3079

Fulham and Hammersmith Historical Society
Secretary, 37 Paddenswick Rd, London W6 OUA
T. 020 8748 9493

Hammersmith and Fulham Historic Buildings Group
Chairman Angela Dixon, 31 St Peter’s Square, London W6 9NW
T. 020 8748 7416

Shepherds Bush Local Historical Society
Publications Secretary, 14 Keith Grove, London W12 9EZ
T. 020 8248 2176

All Saints, Fulham Parish Church, (Trail one)
T. 020 7736 6301
www.allsaints-fulham.org.uk

Fulham Palace
for more information or to arrange a visit, (Trail one)
T. 020 7736 3233

Chelsea football Club, (Trail four)
www.chelseafc.com.uk

The William Morris Society, (Trail five)
Kelmscott House, 26 Upper Mall, Hammersmith, London W6 9TA
T. 020 8748 5207
www.morrissociety.org.uk



© Hammersmith & Fulham Urban Studies Centre

Local Resources and Contacts | Page 37

Publications

Arthure, H. (1990) Hammersmith Riverside, Personalities and Places.  
 [Privately Published].

Ash, D. (1984) Memories of a London Childhood.  
Fulham and Hammersmith Historical Society.

Bayliss, C. and Kimber, J. (1999) Hammersmith and Fulham, The Twentieth Century. 
 Alan Sutton Publishing Ltd.

Bourne, S. and Bruce, E. (1999) Aunt Esther’s Story.  
The Ethnic Communities Oral History Project.

Cherry, B. and Pevsner, N. (1991) The Buildings of England, London 3: North West.  
Penguin Books.

Denny, B. (1995) Hammersmith and Shepherds Bush Past. Historical Publications.

Denny, B. (1997) Fulham Past. Historical Publications.

Farrell, J. and Bayliss, C. (1995) Hammersmith and Shepherds Bush in old Photographs.
Alan Sutton Publishing Ltd.

Hammersmith and Fulham Archives Department. (1984) The Instant Past, Old 
Hammersmith in Pictures. Hammersmith and Fulham Libraries.

Hammersmith and Fulham Archives Department. (1985) Life in Fulham, Old Fulham in 
Pictures. Hammersmith and Fulham Libraries.

Hasker, L. (1981) ‘The Place which is called Fulanham’.  
Fulham and Hammersmith Historical Society.

Hasker, L. (1984) Fulham in the Second World War.  
Fulham and Hammersmith Historical Society.

Hasker, L. (1992) Hammersmith and Fulham through 1500 years.  
Fulham and Hammersmith Historical Society.

Kimber, J. and Sergeant, F. (2002) The Changing face of Hammersmith and Fulham. 
Breedon Books Publishing.

Loobey, P. (2002) Hammersmith and Fulham, Past and Present.  
Sutton Publishing Ltd for W H Smith.

Shepherds Bush Local History Society. (1984) Shepherds Bush Memories 3 Bill Goble, 
Life-long Rebel. The Shepherds Bush Local History Society.

Shepherds Bush Local History Society. (2002) Around the Bush.  
The Shepherds Bush Local History Society.

Vercoe, R. (1991) Ravenscourt. Fulham and Hammersmith Historical Society.
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